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PART II NARRATIVE REPORT

END OF PROJECT REPORT

Procedures, Current Activities, And Program Content

The entire thrust for the procedural operatic.a of this Project was for a

thorough study of the various Extended School Year methods of public school

operation. This was to be followed by concluding recommendations to the Ad-

ministration as to the feasibility of adopting all, or any part, of any of

these methods of operation for use in Richland County School District One.

A complete account of the procedures, activities, program content, and

possibilities for continuation; are included in the full, Report of The

Committee To Study The Feasibility of The Extended School Year, beginning

on the next page.
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"Tomorrow's school will be a school without walls -- a school

unit of doors which open into the entire community. Tomorrow's

school will reach out to the places that enrich the human spirit

-- to the museums, the theaters, the art galleries, to the parks,

and rivers, and mountains. Tomorrow's school will be a shopping

center for human services. It will employ its buildings 'round

the clock' and teachers 'round the year."

Lyndon Baines Johnson
President of the United States



TABLE OF CONTENTS

Page

Committee Membership List Inside Front Cover

Foreword 1

Background Findings And Data Analysis 4

The Six Basic ESY Plans And Some Variations 8

Conclusions 16

Recommendations 18

Concomitant Reco=endations 20

Appendices 21

A. Statement on Year-Round Education 22

B. Position Paper State of South Carolina (South Carolina) 24

C. Tentative Guidelines for the Quarter System (Texas) 27

D. Method of Distributing General State Aid (Illinois) 35

E. Big City Crises in Education 37

F. WIRC-TV and the Proposed Program For Curricular Revision 38

G. Rationale and Mechanics of Implementation for
"Peer Progression Education"

It Pr oscd Schedule for "Peer Progression Education"

40

46

I. Report on 1970-71 Retentions (Richland District One) 47

J. N.C.R. Cost Estimate on Family Data Bank 53



FOREWORD

In the spring of 1971, the South Carolina Department of Education notified

all school districts in the State that a limited number of twenty-five thousand

dollar grants would be available under Title III of Public Law 89-10 for the

purpose of conducting twelve months feasibility studies of the Extended School

Year. Dr. Claud E. Kitchens, District Superintendent, submitted a project

proposal to the State Department far such a grant on June 28, 1971. This District

was one of the four successful petitioners for these grants, (the others being

Florence, Rock Hill, and Spartanburg.) The District received approval notification

from the State Department on August 27, 1971. On October 3, 1971, Miss Joyce

Gayden was appointed by the Administration as Project Director and the necessary

organization for the study was begun.

The Project writup as approved, provided for the division of the schools in

the district into four clusters and the designation of one of these as .the "Intensive

Planning Cluster". It further provided that the individual school representatives

on the Study.Committee be drawn entirely from the staffs of the eleven schools

composing the Intensive Planning Cluster. Consequently, a staff committee of

fifty members was appointed; three teachers and the principal from each elementary

school in the Cluster, and four teachers and the principal from each secondary one.

In addition a group of consultants to the committee was appointed consisting of

four representatives from the administrative staff and one from the University of

South Carolina Center for Integrated Education.

In carrying out its study, the Committee researched all available data

pertaining to past attempts at extended school year programs, programs now in

operation, and current theories, projections, and sociological trends relative to

extended school year plans. The criterion in every case was the appraisal of each



plan as a superior means for accelerating the Administration's current efforts

to develop a financially feasible system of educational priorities that will theet

the present and future needs of children. The committee also conducted its study

through repre:entation at meetings and seminars on extended school year programs,

and through personal contacts with people presently involved in such programs.

At about mid year in the study an unexpected new element was introduced when

the four district directors received a strong inference from within tT,e State

Department of Education to the effect that the Department had :.ingled out the

quinmester plan from other extended school year program:, and was considering its

proposal for statewide adoption in the near futures. Shortly thereafter, the

directors of the Rock Hill and Spartanbur7: districts announced their selection of

the quinmester as their model for implementation. After careful consideration of

this information, the Comilittee concluded that any like action on their part at

that time would not 0:11y be premature, but might also create serious problems for

three new District programs that were being carefully correlated with the. ESY

Feasibility Study. These programs were: a pilot (already underway) in curriculum

revision in the Social Studies, a planned summer workshop in course writeups and

curriculum revision techniques', and a field study (planned for the fall of 1972)

of the Social Studies Pilot. Consequently, the decision of the Committee was to

continue the feasibility study as planned, until the termination date for the

Project on August 26, 1972.. From this mid year point on, however, the committee

gave special attention to the quinmester plan, and to the possible ramifications

should this plan be proposed to the Legislature for implementation on a statewide

basis. A somewhat similar case in point was already developing in the state of

Texas, and pc: onal contact was made with a member of the Texas Education Agency,

who graciously forwarded a detailed report to the Committee for perusal.



So broad is the scope of any feasibility study of the nature of this Project,

that the Coa.ittee, in its eight months survey was compelled to investigate, and in

some cases to research and evaluate, nearly every facet of the educational program

in the District. From this work there evolved a number of ideas for change that

were origional and unrelated to any known ESY programs. In the final analysis, the

generally positive reaction from a spot check of teachers in the Intensive Planning

cluster schools, convinced the Comi,ittee to combine the best of these ideas in a

total program for presentation to the Administration. This program has been given

the title of, "Peer Progression Education. (see Appendix H p. 46)

Just prior to the time period of this study, interest in the extended school

year developed rapidly across the country and continued to accelerate during the

course of the study. The almost constant flow of published colimient on the subject

was so prolific that it became a minor preoccupation of the Couldittee to, keep abreast

of it In the pursuit of this endeavor, the Conaittee itself amassed a selected

bibliography of some eight hundred titles, the majority of which were from recent

periodicals and reports.

Including the above mentioned bibliography the Committee compiled a total of

seven extended school year information booklets and leaflets. Five of these have

already been published and distributed under the following titles:

1. Project Guide for Committee Members

2. Year Round Schools - A Problem Solver?

3. Some Pros and Cons of Extended School. Year Education

4. The Extended School. Year - A Chronoloaical Selected Biblio-ra hv from 1907 to 1972

5. Report of The Committee To Study The reasibilitv of the Extended School Year

Two additional booklets are being readied for publication, these are:

1. The Dollars And Sense .of ESY Education

2. Peer Progression Education - A Proposal for an Extended School Year Plan



BACKGROUND FINDINGS AND DATA ANALYSIS

Like the majority of the States in this country,state aid for public school

pupils in South Carolina is appropriated on the basis' of a 180-day school year.

Furthermore, the distribution of these funds is provided for only during the

September to June portion of the year. Consequently. local school officials have

been understandably dubious of any proposals that would call for changes 'either

in the school year calendar or in the number of instructional days. In recent

months, however, the South Carolina Department of Education has given strong

indications of its willingness to take the lead in proposing legislation that will

provide for changes of this nature. Texas, Illinois and California have already

passed su legislation.

The nine-months school year is mole of a tradition than a mandate. It has

its roots inAmerica's agrarian past when most men were farmers and pupils and

teachers alike were often needed to produce and harvest the crops. But times have

changed and the school calendar has not. What was applicable to rural America may

no longer. le applicable in a time when 73.5 percent of the,nations people live in

cities.

Paradoxically,.in the matter of financing alone, dig city education in the

seventies may be in for a headache far worse than the monumental one they hare already
. . ,

developed. (see Appendix E p. 37) Citizens of metropolitan areas, in partiular,

are openly expressing their anger over the educational and sociological problems

in their schools; and venting their displeasure where it hurts the most -- at the

tax polling booths. Concurrently, reverberations are continuing throughout the

country as a result of the Texas court case and the Serrano decision by the California

Supreme Court in 1971. The urban climate for educal:ion in 1972 forecasts even

more gloom; with two states, Kansas and Idaho, already having suits filed against

them charging inequities in distribution of school aid funds. In Minnesota, a new



law provides for a sharing of commercial and industrial growth among all taxing

units, including school districts within a metropolitan area. In Massachusetts,

the comndssioner of education, is urging the creation of a commission to study

the feasibility of state assumption of the total cost of elementary and secon-

dary education. At this point, many urban .educators are ready to take a look

at "year-round schools", or anything else that might help them solve their problems.

The extended school year idea is not new. Bluffington, Indiana, in 1904;

Newark, New Jersey, from 1912 to 1931; and Nashville, Tennessee, from 1924 to

1932 all tried a type of extended school year program. Again in the 1950's

longer school teams were proposed twice, both as a answer to the post World War

II pupil population explosion, and later as a jolting public reaction to the

Russian lauching of Sputnik I. The idea gained an even greater momentum in-the

closing years of the 1960's, that has continued unabated into the 1970's. The

stimulus for much of this ongoing activity can be traced to two major sources:

first the origination and implementation of several new and exciting approaches

to the extended school year, and the degree of public support that they were

able to generate; and second, but certainly not least, the somewhat sudden public

awareness, of the greater availability of federal funds for extended school year

feasibility studies, curriculum revision needs,. and pilot programs.

In a recent Special Report by Education U.S.A.,(1) it is estimated that

about 25 school districts across the country operated either full extended year

programs or pilot projects in one or two schools during the school year 1971-72.

In addition, scores of school districts in at least 27 states were actively study-

ing the concept. The report predicts that the idea will grow even more in the

years ahead because of "the continuing and rising pressures for more and better

learning for'children" and "the constant demands from taxpayers to at least hold

the line on educational expenses." The financial crises in education will also

(1) Year-Round School: Districts' Develop Successful Prop,rams.
National S:Alool Public Relations Association, Washington, ,D. C.



deepen, the report states, and as it does so, "more and more school boards will

continue to look at year-round schools as the most viable alternative," since

'"it does offer many possibilities for solving other educational problems."

Despite these happy predictions for supporters of the extended school year

concept; the report prints out that opposition and problems still remain. Chief

among these are: the difficulty of convincing state legislatures to make the

necessary legal revisions, lack of commnity support or student/interest, local

conflicts and confusion as to which plan should be used, and the entire question

of financing the program.

Although the committee concurs with the report's premise that the main

reason for the appeal of ESY programs is economic, it does so reluctantly.

There is ample evidence to support the pleas of proponents of extended year

education not to promote it as a cost-saving plan; and it is erroneous.to suggest

that the dollar-savings possibility is either the best or the soundest reason for

the adoption of any ESY plan. Some districts have been disillusioned to find

that savings in facilities were negated by increased instructional costs; while

others, due mainly to the methods they employed, have been discouraged by actual

cost increases of considerable proportions. Districts that did not over-sell

this feature on the other hand; or did not sell it at all, seem to be enjoying

the greatest degree of success. Atlanta, Georgia, now in the fifth year of a

secondary level,. staggered quarter plan of their own devising, made no bones

about the additional 1.5 to 2 million annual cost for the program. "We didn't

go on the year round school to save money," said Assistant Superintendent Hinson,

"We wanted to set up the curriculum to enrich tilt educational opportunities for

students and not to restrict them" (Atlanta high schools nJw offer 860 different

Courses compared to 100 before the plan went into effect, and the summer tuition

fees are absorbed by the district.)

-6-



One of the positive aspects of extended year education is its many forms

which can be adapted to the needs of individual schools or school districts. It

is an educator's grab bag of new and innovative ideas that can run the gamut

from Illinois' 45-15 plan (Valley View District), with its community jolting,

mandatory rotating calendars; to Nevada's night and day high school in Las

Vegas. The multitude of features that communities and school boards can select

fr-Dm include optional, voluntary, or mandatory pupil attendance plans; from 380-

day to eleven months long sessions for everyone; and length of employment

agreements that range from the traditional take-it-or-leave-it offer, to individ-

ual teacher contracts with the board.

For communities of sufficient size to support and sustain an ESY program

that has been carefully tailored to its own needs, there can be great positive

gains, many of which, happily, fall into the category of benefits for students.

Such features as: optional quarters, more flexible scheduling, shorter courses;

more, and less restricted; curricular choices, increased opportunities for

individualized instruction, self study, and enrichment, all have tremendous

appeal for students.

-A serious, but not too easily detected, flaw common to most of the current

ESY programs that feature excellent and extensive curricular programs, is their

apparent inability, so far, to assure the equitable availability of all curricular

offerings to all eligible students on a district wide basis.

There are more than thirty plans for the overall operation of the extended

school year; and excellent prospects of more to come. Most of the present plans

contemplate a lengthening of the time school is in session from tile traditional

180-day school year, to as much as 225 instructional days. Fortunately, nearly

all of this exhausting labyrinth of approaches are variations of six basic plans:

the trimester, the quadrimester, the quinmester, the extended su.i.der, the continuous

learning year, and the multiple trails plan.



THE SIX BASIC ESY PLANS AND SOME VARIATIONS

THE TRIMESTER PLANS*

Under the basic plan, three terms of 70 to 80 days each make up a school

year of 210 to 240 instructional days. By lengthening class periods, the

number of instructional hours in each trimester can be made equal to those in

a semester.

Variation 1. The Continuous Progress Trimester

Plan has a mandatory 240 day instructional year, divided into three 80

day terms. The one week vacation period between terms is uniform for all, and

both teachers and pupils are required to attend all three trimesters. ThP

design of the program is for all students to complete six years in five and

graduate in ten years.

Advantages - Proponents stress cost savings and efficiency, plus great

opportunities (for the sifted) in the automatic acceleration feature.

Disadvantages - Critics list four: (1) Acceleration for all students is

unwise - both students and school program would suffer. (2) Post high school

study would begin at age 16 - maturity factor would be a handicap. (3) Grad-

uates entering job market to young to meet requirementS of work laws and

regulations. (4) High school athletic program would be damaged - students

younger than their competition.

Cost- An immediate increase of about 14.7% , with a steady annual decline

in this increase, resulting in a projected reduction of 4.23% in ten years.

The only cost savings possibility would be through thc estimated 16 2/3%

reduction in enrollment upon completion of the ten year cycle. Operational

cost, however, would remain a plus.

*Cost percentage estimates for all plans are by courtesy of the South Carolina
Department of Education.

-8-



Variation 2. The Staggered Or Optional Trimester

Plan has a mandated 150 day instructional year divided into three 75 day

terms. The vacation period for each student is 75 school days long. The

length of the school day is extended to 7 hours to compensate for the fewer

instructional days. Theoretically, only 2/3 of tae students are in school at

any one time.

Advantages - Staggered Plan: 1/3 less building space needed

Optional Plan: None found other than that students have an option,

Disadvantages - Staggered and Optional Plans:

Critics list six: (1) Vacation period too long. (2) Extending length

of school day not a valid argument for fewer instructional days - little child-

ren get too tired, and working students are penalized. (3) Public not likely

to accept a staggered vacation pattern that lengthy in a school term that short.

(4) A poor arrangement for staff employment opportunities. (5) Quality of

the educational prc3ram is reduced. (6) Athletic programs handicapped.

Cost - Staggered Plan: Diunediate annual increase of about 9% - 1/3 saving in

building space.

Optional Plan: Dependent upon the number of students selecting the summer

(optional) trimester.

THE FOUR QUARTER (OR QUADRIMESTER) PLANS

The basic plan encompasses a school year of 200 to 240 instructional days

broken into four quarters usually of equal length - Choices of length for the

quarters varies from 45 to 60. The most popular plan to date, it, has infinite

possibilities for variation.



Variation 1. The Continuous Progress Quarter

Plan has a mandatory 220 day instructional year, broken into four 55 day

quarters. Vacations are standard for all - 2 weeks at Christmas - 6 weeks in

the summer. The program is designed to complete the regular 12 year program

in 10 years.

Advantages - (1) Shorter learning units reduce failure and drop-out rate.

(2) Accelerated program provides 16 2/3 more building space after end of

first cycle. (3) Excellent opportunities for program flexibility.

Disadvantages - The same as those for the Continuous Progress Trimester.

Cost - About the same as those for the Continuous Progress Trimester.

Variation 2. The 50/15 Continuous Progress Quarter Plan

Llan has a mandatory four quarter school year - fifty school days per

quarter, and 15 day breaks between each quarter. The breaks are divided into

3 weeks vacation for students and 2 weeks for teachers. All staff work the

third week, which is set aside for parent-teacher conferences and inservice

education.

Advantages - (1) Excellent opportunitie'S for broadening and enriching the

curriculum. (2) Longer learning period. (3) Shorter and more frequent

vacation periods are conducive to a better learning situation. (4) Report

cards are replaced by parent teacher conferr.Lces at the end of each quarter.

(5) School facilities are utilized year-round; (6) Teachers have a longer

work year.

Disadvantages - (1) initial public reaction to change. (2) Teachers have

little or no opportunities for graduate study. (3) Maintenance and wear-

and-tear problems are accelerated.



Cost - 10% higher operational cost than regular 9 months, school.

Working Example - Hc.yward Elementary School, Hayward, California

Variation 3. The 45/15 Continuous Progress Plan

This is a mandatory, rotating, four quarter plan designed solely to

maximize available space. It is sometimes called the 9-3 Plan. This program

.divides the traditional 180-day school year into four 45 day sessions with

three 15 (school) day vacation periods dividing the sessions. Pupils are re-

quired to attend for a full 180 days but not all at the same time. The student

enrollment is divided into four groups A-B-C-D and these groups are then en-

rolled for attendance in rotation. Not only during their enrollment year,

but throughout their school careers, these four groups retain the same order

for rotation and essentially the same student personnel. Only 3 groups, 3/4

of the total enrollment, are in school at any one time.

Advantages - (1) 25% gain in the use of all instructional facilities and non-

consumable materials. (2) 25% gain in building space. (3) Shorter learning

units and shorter and more frequent vacation periods reduce failure and drop-

out rate. (4) Shorter and more self contained terms provide easier makeup

for absence or failure (5) Longer employment period for part of the staff.

Lisadvantages - (1) Mandatory rotation of both the pupil's attendance and

vacation periods is hard to sell to parents (2) Any greater learning potential

for the plan is in doubt. (3) The complicated mechanics of implementation and

administration add considerably to the staff work load. (4) The number of

opportunities for full employmnt are limited.

Cost - Initial cost increase of approximately 15% - 5% cost reduction projected

due to 1/4 less need fur building space.



Working Example - Valley View Elementa::y School District, Lockport, Illinois.

Variation 4. The Staggered Four Quarter Plan

This program eliminates the traditional summer school; it is a mandatory,

rotating plan, and another building space saver. The program divides a 240

day instructional year into four terms of 60 days each - 3 terms are mandated

for pupils who are required to attend for 180 instructional days. Three fourths

of the pupil population is in attendance and 1/4 on vacation at any given time.

Advantages - About the same as the 45-15 Plan.

Disadvantages - Same as above plus the fact that it is an extremely costly

Program.

Cost - This may be the most expensive of all ESY plans, as the increase in

annual cost would be approximatrl- 25%.

Variation 5. The Optional Four Quarter

This is one of the oldest of the extended school year plans. A school

year of 230 instructional days is broken into three 60 day quarters and one

summer quarter of 5r days (class periods 10 minutes longer to make up the

difference.) Students may select any three consecutive quarters and four are

permissible.

Advantages - (1) The summer term is a full quarter term, (2) Opportunities

for acceleration, enrichment and remediation are excellent, (3) Students like

the optional factor.

Disadvantages - (1) Too few students, so far have taken advantage of the

summer quarter, especially those who need'it the most.

Cost - An annual increase of approximately 15% - much greater increase if

summer tuition is not charged.

Working Example - Secondary schools in Atlanta-Fulton County, Atlanta, Georgia.



THE QUINNESTER PLAN

This plan is the most promising yet devised for the development of a

program of educational excellence. Opportunities for a richer and more rel-

evant curriculum, and for structuring the learning material into shorter, self

contained units are applause worthy features.

Basically, the Quinmester Plan is similar to the modified summer school

plan. An instructional year of 225 days is divided into five 45 day terms.

Four of these te= (180 days) comprise the regular school year, and the fifth

term is the summer quin.

Variation 1. The Summer Optional Quinmester

This program follows the same structure as the basic plan. Attendance is

mandatory for the regular (180 day - four term) school year. The summer term

(5th quin) is optional, students attending may complete an additional quarter

year.

The full-term summer program is a plus for acceleration or make-up but

the Price is hi---h! (see cost)

Ad.-antazes - Excellent opportunities for enrichment, acceleration and remediation.

Disadvantages - The small and unpredictable number of students who will vol-

untarily attend a summer program added to the regular school year, creates both

operational and financial problems. This is particularly true in this plan

where a "full term" is attempted.

Cost - Substantial increases in operational cost to the state or to the school

district if tuition is not charted, and a like increased cost factor to the

public (for a full course load,) if tuition is charged.



Variation 2. The Staggered Quinmester

This plan is the same as the basic: plan with one significant alteration.

The staggered quinmester is a student cycling plan feati ing a mandated 180

days (4 terms) of instruction and one pre-set, optional term. Only 4/5 of

students are in school at any one time.

Advantages - (1) 1/5 less building space required, (2) Shorter. learning

units, (3) Greater program flexibility.

Disadvantages - (1) Mandated vacat'on periods unacceptable to many parents.

(2) Athletic programs handicapped.

Cost - The concept is new; where summer tuition is charged, an annual increase

of 15% is projected, but don't actually know yet.

Variation 3. The Open Option Ouinmester

The signal feature of this plan is the student's right to opt any one

of the five terms he wishes. Students are required to attend four terms or

quins (180 days) and may attend the fifth quin for acceleration or remedial

work.

Advantages (1) The open option feature has tremendous appeal for students

(2) A much higher percentage of students may elect to attend the summer term

under this plan.

Disadvantages - The open option feature may lead to many and costly complications.

(see cost)

Cos*_ - No cost estimates are available yet for this new concept, but it has

the same predictability for increased cost (and for the same reasons) as for

the summer optional quinmester. The difference here is, that whether tuition

fees are charged or not, some increased operational cost to the state or school

district is inLvitable, since the student who selects the summer quin a! one of



his four required terms, is entitled to a full slate of course selections for

this suwiler term (as it is now a par:: of his school year.) He is also entitled

to daily transportation to and from school, if such transportation is provided

for pupils who attend the other terms.

Working Example - Dde County (secondary schools,) Florida



CONCLUSIONS

1. Extended school year programs are feasible economically.

2. For school systems that have the size to support and sustain such programs,

the extended scnool year. offers wide opportunities for enrichment, accelera-

tion, and remediation.

3. In any of the extended school year plans designed for educational excellence,

the students should be the major beneficiaries.

4. ESY calendars that divide the schooL year into shorter, self containedterms,

offer distinct advantages to the students.

5. No new program for change, ESY or otherwise, should be considered that is

not firmly anchored to a sound and progressive curricular base.

6. The greatest single deterrent to the successful implementation of any ex-

tended year program may be the public reaction to change.

7. In the final analysis, school boards should make every effort to include the

communitie as well as their staffs in the consideration of any major pro-

posals for change.

8. Plans calling for alterations either. in the no days of attendance for

pupils, or in the length of the school year, will require a revision of

state aid formulas.

9. The school board should seek the advise and assistance of both the Governor

and the State Department of Education should changes in state laws be needed

to implement extended school year programs.

10. There are wide divergencies of public reaction to the concept of extended

school year education, but there is no doubt that the program has enormous

appeal for two often divergent groups: the practical economy backers, and

the quality education promoters.



11,

12.

There is\now sufficient evidence from on-going extended school year programs,

to indicate that either immediate, or ultimate, savings are possible as a

result of the more efficient use of educational resources.' So far, however,

any immediate savings have been restl'icted to the more drastic plans designed

to maximize use of available space. Whether or not the space savers can also

pass the test for a better educational program for both pupils and teachers,

has yet to be determined.

An appraisal of the areas of weakness and strength in the overall program

of public education in Richland County, provides a strong rationale for the

premise that a program of extended school year education, carefully developed

and tailored to its needs, would be a positive step toward better education

in District One. Such a program could'provide for: a stronger and more

relevant instructional program, increased holding power for students and

teachers, a decline in disciplinary and attendance problems, a resurgence

of public confidence in their schools, a modern and more beneficial school

year calendar, and a generally improved educational climate for learning.



RECOMMENDATIONS

1. It is both financially feasible and Educationally desirable, for the

District to consider the incorporation of the best of the known features

cf ESY education into a new extended school year program of its own

devising.

2. Above all, such a program must be ,firmly anchored to a sound and pro-

gressive curricular base that has increased appeal and relevance for

students.

3. As an initial guide 'for the' development of the new program, the Board

is respectfully requested to give careful attention to the Committee's

own sample-workup Program presented-herein undel.the title of, "Peer

Progression Education." (see appendix H p.46)

4. Should the reaction of the Board to recommendations 1, 2, and 3 be a

positive one; then'the following consecutive steps should be taken:

acceptance of an ESY design for consideration; formation of a Citizens

Advisory Committee to react, and to advise the Board; the launching of

an intensive campaign to involve and inform the public; the development

of a method for polling the community as to their willingness to back

the new program.

5. Although the District Proposal, for additional ESY fund's, f6r the purpose

of curricular revision during the 1972-73 session, was not apptoved by

the State Department of Education, Board should not allow the matter

to drop. An even more concerted effort should be made now to secure the

needed financial assistance either from Federal or State funds. During

the interim, all available -local funds should be cpnsidercd for allocation'

to this purpose, in order that the commendable beginning made in preliminary



revision during the past school year will not be abandoned.

Er. That considerable portion of the rejected proposal concerning the new

__District TV Studio, and the utilization of its excellent facilities for

the purpose of redesigning high cost, limited enrollment courses of

superior merit for video tape presentation, *should be retained if at

all possible.

7. Upon completion of the initial revision of the curriculum, a manual

containing the course writups should be developed for eacll subject area

and distributed to all teachers in, the District. Concurrently, curriculum

catalogues for all elementary and secondary course offerings should be

published, and used by all of the schools in the District.

8. At the conclusion of the first year of implementation for the revised

curriculum, a thorough review and critique of the coarse content material

should be conducted for each subject area: thereafter, a periodic appraisal

and updating of the total curricular program for the District should be

conducted every two to five years. This appraisal should include a survey

of student, as well as staff, opinion.

9. A full-time Coordinator For Curricular Studies should be.appointed to assist

the Administration in the costly and time consuming task 'of curricular re-

vision; to act as the liaison between the Administration and the departmental

chairmen in the schools; and to insure organization and cohesion of effort,

10. Following each appraisal of the curriculum, the Coordinator For Curricular

Studies, should make a personal report to the Board pertaining to both the

continuing excellence and relevance of the. program, and to its unifolm

apglication and availability throughout the District. Pertinent data of

interest to the public, should be distributed at this time also.

See WIRC-TV Appendix F p. 38



CONCOMITANT RECOMMENDATIONS

Explanatory note - - --

No instructional program, regardless of its excellence, can achieve its

maximum potential, unless the total educational program of which it is a part,

provides it with an orderly and supportive climate that is condusive to learning.

In the light of the recent, and the not so recent, disruptive influences

with -which the Administration has been coping, the Co,auittee decided to include

these concomitant recommendations in this report, purely as a supportive, and

(hopefully) constructive gesture to the Administration. The reconuuendations

themselves were developed from three major sources: the study and research work-

done by the Committee; the personal and professional experiences and observations

of individual members of the committee, and of other district educators with

whom they, talked; and the reports of representatives of the Committee who visited

other schools and school districts across the nation.

The best measures against vandalism; unruly "acting out" on the part of

students; and invasion of scl-ool property by outside trouble makers; are antic-

ipatory measures. A few of these may carry initially high price-tags, but.these

are largely self-maintaining and may prove to more than pay their way in the

long run. The following such measures are strongly recolumended: (1) Fenced

enclosures for all school grounds, (2) Rejection of all architectural plans

for unprotected "greenhouse" designs for school buildings, (3) The establish-

ment of lower student population quotas for secondary schools, (4) Outlawing

of all food and drink vending machines on school grounds, and (5) Separate,

locked enclosures for, all two wheeled vehicles, (6) Development of a data bank

for all students and student families in the District, (see appendixJ p.53 for

estimate by National Register Company as to the initial cost of such a job contract.)
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APPENDIX A

STATEMENT ON YEAR-ROUND EDUCATION

Adopted at the Second National Seminar on Year-Round Education
Harrisburg, Pennsylvania, April 7, 1970

It. is recognized that the standard 180-day school year as it now prevails in
.most schools is not universally satisfactory; nor has any operating program
for a year-round school yet proved to be universally acceptable.

It is recognized that a plan which may be appropriate in one community
situation may not be acceptable in another situation; and that the extended
programs which seem to have been most acceptable are those which provided
flexibility or optional attendance.

It is recognized that every individual is unique and if each is to learn what
he needs to know at his own best rate, the school curriculum must be individualized.

It is recognized that the time schedules of individuals and families are continuing
to become

\
more diverse and that a student's time in school must be adaptable

.

to this changing situation.

It is _recognized that financial resources of any community, state and the nation
are limited and must be allocated on a priority basis and that educational pro-
grams, including the school calendar, must be designed to obtain optimum
economic efficiency.

It is therefore recommended that each State:

1. Take appropriate action to provide enabling legislation and/or policy
permitting flexibility of programming so that various patterns of year-round
education may be explored at the local level.

2. Take appropriate action to provide state school aid on &prorated basis for
extended school programs.

3. Encourage experimental or exploratory programs for year-round education
through financial incentive or grant.

It is recommended that each local school system:

1. Consider ways, including year-round education, in which the educational
program can be improved in terms of (a) providing a quality education with .

equality in educational opportunity, (b) adapting to the community and family
living patterns and, (c) attaining optimum economic. efficiency.
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2. Include representation of those who would be affected-by the changes in
the school schedule in the planning for a yea-round edpcation program, in-
cluding teachers, parents, students, and other interested groups; and provide
the public w-ith adequate information about the proposed plan before it is
adopted as a mandatory change.

3. . Carefully assess the adequacy of the financial resources and current
school faci'4-'es, including a careful analysis of comparative budgets,
before a---Hg a new schedule.

4. Select and assign staff which will be both effective in terms of the
school proz;ram and fair and equitable in terms of the demands placed on staff.

5. Carefully develop budgets that will adequately provide for initiating
and operazinz the proposal program and assess adequacy of school facilities
before _ - a new schedule. This includes payment to teachers on a
prorated as additional time worked.

6. Provide, in the initial planning, for the institutionalization of the
prozra7t if it meets expectations (i.e., do not accept a state, federal or
other :Iran: to znitiate such a program unless the intent is to adopt it as the
re:1..r ,L1.-1 schedule if it proves successful and acceptable.)

It is rec=ended that the U. S. Office of Education and the Education

States.

1, Encourage experiMentation in year-round education.

2. Ri4or--17 examine all year-round education models which seem to be
widely acceptable in terms of well-defined, established criteria.

3. Foster the adoption of these plans or models which have demonstrated
their value and acceptability so that nationwide patterns may emerge that
are comp,-,-"' =. with each other.
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APPENDIX B

State of South Carolina

Office of Research

Department. of Education

The Rutledge Building

Columbia, South Carolina 29204

1971

THE EXTENDED SCHOOL YEAR A POSITION PAPER

RATIONAL

Why should South Carolina consider the, implementation of a Year-Round
School Plan: i:ow do the advantages to this system measure against the
traditional system? With the steady increase of elementary and secondary
school enrollment and the consequent resortment to various expedients
while waitinz for additional facilities to be provided, a concerned South

\4

Carolina has been forced to explore the possibility of using its school
buildings on a year-round basis. A pronounce need has thus arisen for
(1) economic efficiency and monetary relief; (2) quality education - the
obligation to serve all students; (3) utilization of opportunities provided
by the com:minity and by industry.

ECONO:fiC EFFICIE:CY AND MONETARY RYLIEF 1

Optimum utilization of educational resources - human and material -
is the goal of South Carolina educators. A Year-Round School Plan would
necessitate increasing the teacher's salary; however, research indicates
that the provisions of twelve-month employment for teachers helps to
eliminate the teacher-recruitment problem More and better-qualified
people should be attracted to teaching if it takes on the dimension of
full-time work.

This Plan would also help the school system meet its enrollment. crisis;
class size would be reduced. If a mandatory system is implemented, twenty
or twenty-five percent (207. or 257.) of the students will not be in attendance
at one time. This decrease in enrollment would reduce, or delay, future
plant construction.

Thus, a Year-Round System does not insure a saving of money, but it
does insure more prudent use of educational resources. John W. Letson,
superintendent of Atlanta, Public Schools, evaluates Atlanta's Year-Round
System in this way: "We undertook it with the hope of providing a better
educational pra;ra::. and greater educational opportunities for the-amount
of dollar that we had to spend. The cost of school buildings is minor
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in comparison with the-annual cost of the instructional program.. But we are
not minimizing or overlooking the economies in the more continuous use of the
school buildings."2

QUALITY EDUCATION3

.Since the main purposeof an educational system is to serve the needs of
all children, individualization of instruction is a necessity.' Hence, a
prerequisite is a system in which the curriculum is adaptable to the. needs of
the individual and in which each child moves at hisown comfortable rate.
"Individualization ,of prozrams provides an excellent opportunity for der
monstration of teachers' professional competence. Ekecution of a centrally
determined syllabus, with all children more or less in the same mold, is
stultifying for the teacher and, in particular for disadvantaged children,
often fruitless. Another important step in the direction of individualized
instruction would be elimination of excessive emphasis on the remedial
concept. The argument here is not semantic; all education is in a sense
remediation, in that it is an attempt to fill in gaps. But education should
rather be viewed as a permanent state of progress, the duty of the school
being to provide the proper stimulation for any child, wherever he is
intellectually and ;hatever his interest may be. Concepts that force
teachers to see all children solely in relation to an artificial standard
militate against this view." 4

This curriculum flexibility would tend to eliminate failures which
result from a constant confrontation/with unsatisfactory marks imposed by
measurement totally unsuited to a child's ability. The pupils are exposed
to avenues of remedial work and to channels fot-Study and experience outside
the regular curriculum. (Present requirements of courses of study confine
exploration into other fields which may be of interest to the _students
during the regular school,term.) Hence, the failure pattern changes with
the reduction or delay of dropouts.

Aside from the curriculum flexibility which a Year-Round School Plan
allows, there is also the expanded opportunity for student exploration. The
disadvantaged child has time to catch up; the bright pupil has the opportunity
to accelerate. This curriculum revision and study should result in improved
teaching and school programs; for during the "extended time" the teachers
have more opportunity to work with the children in different ways. The
teachers-also have more-time to improveitheir daily preparation for the work
of the school year, thus relieving some of the pressure during the school year.
The Extended School Year Plan provides opportunities for sabbatical leave,
coordinated planning and staff development, coordinated in-service training,
and more constant evaluation of quarters or tri-mesters just completed. For
example, the staff has the time at the close of each school term to evaluate
the total program of the school.

Thus, this added provision of time for the teachers in turn buys more
educational time to cope with the knowledge explosion, The continuity of
learning in a Year-Round School Plan thwarts any chance of regression caused by
the long summer vacation. In addition, having the school provide leadership
for the greater part of the year supplies the children with the guidance
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and supervision they need. Teachers are assumed to be zmong the most skillful
leaders of youth in our society; hence, their services as educational resources
should be managed to obtain optiMum utilization.

UTILIZATION OF COM MUNITY AND INDUSTRY 5

The Year-Round School Plan provides oppOTtunities for the school to
better serve both community and industry while also providing more oppor-
tunitieS for students. By reducing the number of young people seeking summer
employment .and freeing them to be available for employment throughout the
year, the number of students graduating from high school with work experience
would be increased. Also, .the extended time Would add a,mole flexible dimen-
sion to,vocational education; for the students could choose a curriculum which
involved coordination with industry and community on a year-round baSis.

. .
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STATE OF TEXAS.
TEXAS EDUCATION AGENCY

AUSTIN, TEXAS
FEBRUARY 1, 1972

TENTATIVE GUIDELINES FOR THE QUARTER SYSTEM

TEXAS PUBLIC SCHOOLS-PARTS I-III

INTRODUCTION

The Texas Education Code, Chapter 16, Subchapter G-1 directs the Texas Education
Agency to distribute a "reorganized curriculum based on operation of schools or.
a quarter basis" in suffiticnt time so that the new curriculum can be put into
operation beginning with the 1972-73 school year. this document has been de-
signed to serve as a general guide for school districts as they plan and im-
plement a quarter system.

The legislative authorization of the quarter system offers opportunities for
educational changes in Texas public schools This document provides guidelines
for initiating constructive change.

GENERAL STATUTORY DIRECTIVES

The general directives of Chapter 16, Subchapter G-1 of the Texas Education
Code (House Bill 1078, enacted by the Sixty-second Legislature) are as follows:

The Texas Education Agency is directed to distribute a restructured curriculum
to districts so that the material which is now covered in two semesters will be
covered in three, three-month (60 day) quarters.

Beginning with the 1972-73 school year, districts may operate on the baSis of
a quarter system. Beginning with the 1973-74 school year, all districts in the
State must operate on the basis of a quarter system; however, districts are not
required to operate a fourth quarter.

School districts must operate at least three quarters, providing 180 days of
instruction and 10 days of inservice education for teachers.

Each district may operate all or some of its schools for all four quarters and
shall decide which students attend each quarter, Schedules must be arranged so
that members of the same family, attending school in the same district, will be
able to attend the same three quarters.

A district may require neither a teacher to teach all four quarters nor a student
to attend more than three quarters.

Pupils may be counted for attendance under the Foundation School Program for three
quarters. Attendance in the fourth quarter is optional and must be financed by
either local funds or tuition.
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PART I

Procedures for Administering, and Reporting on a Quarter System

Districts Operating Three Quarters

School districts which elect to operate during the 1972-73 school year by dividing
the 180 days of actual instruction into three 60-day terms will make application
for state fun.-3 in the same manner as in 1971-72.

Attendance records are to be maintained on either a six or a twelve-week basis.

Personnel will be allocated in the same manner as in 1971-72..

Payment to the district will be made in ten monthly installments.

Districts Ooerating Four Quarters

In a district operating any of its schools for all four quarters, Average Daily
Attendance for t:le allocation of classroom teacher units and State. and. County
available school funds will be determined. on the basis of attendance during the
entire school year. However, a pupil may earn eligible attendance only during
three quarters each year. If a pupil attends all.four.quarters, one quarter of
his attendance must be financed by tuition, local funds, or from other sources.

.Application for funds will be made in the same manner as in 1971-72, however,
the final, or tenth, payment to the district will be held pending final computation
of eligibility based upon the Superintendent's Annual Report, showing three quarters
of operation, and the supplement, showing the attendance for the fourth quarter.

Classroom teacher units will be allocated on .c eligible Average Daily Attendance
earned during z.ne entire year.- Three quarters of teaching service plus ten days
of,inservice training and/or preparation for beginning and ending of school year
will entitle a teacher to recel.ve a Foundation. salary based on ten months.

Classroom teachers serving morethanj90days per year will be paid at the same
daily rate of pay for additional days of service as that received during the
regular 190 days. If the district has been approved to operate a lengthened
school day during a quarter, the daily rate of pay for those days above 190 will
be increased proportionately, provided the teacher is actually teaching more hours
per day than he would be required to do in a regular 60-day quarter. Classroom
teachers who arc not fully certified should make arrangements for removing
certification deficiencies before committing themselves to teaching four quarters.

Administrative and. supportive units will be allotted on the basj.s of the iumber
ofelassroom teacher units allocated to the district. Administrative and supportive
units allocated for less than twlve months, who serve four quarters, will be
Paid at the same daily rate of pay for the additional days of service as that
received durin7. zhe initial number of days approved for the particular type of unit.
Administrative and supportive units approved for twelve months operation will
not be entitled to additional days of reimbursement.
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Not more than one year of creditable teaching experience may be counted within
a scholastic year.

A district choosinz to operate a fourth quarter comprised of less than 60 days
must have the plan approved by the Commissioner of Education. In this instance,
daily clock hours must be increased sufficiently to meet the total clock hour
requirements of a rezular 60-day quarter.

The Average Daily Attendance Table of the Superintendent's Annual Report (Part T)
will be submitted at the end of the third quarter with a supplement, submitted at
the end of the forth quarter. Reporting procedures for other parts of the
Superintendent's Annual Report will be arranged to fit individual situations.
Other stat:Lstir_al data flowing from districts to the Texas Education Agency will be
analyzed L:rinz trle 1972-73 school year and rearranged as needed for the following
school years.

. -

Districts 0.:,eraf-inz Pilot Prcr-rams

School districts may pilot various programs during 1972-73. To obtain approval
for a pilot pro7.ram, proposals should he submitted to

Division of School ACcreditation
Texas Education Agency
Austin, Texas 78701

NOTE: INT2CFIY..1..TION AND SUGGESTIONS FOR -DEVELOPING PILOT PROGRAMS ARE LOCATED
IN PART VI.
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PART II

The Quarter S stem in Secondary School Operation

Grades 9-12

Presently, accreditation 'standards specify time allocations for grades 9-12 on
the basis of 160 clock hours for one credit courses and 80 clock hours for half
credit courses. In practice, most schools schedule one credit courses for two
semesters and half credit courses for one semester.

Under the quarter system, the district will have two options in meeting
accreditation standards:

Grant credit on a semester unit plan, as they are currently
doing, but extend the instruction time spent daily or weekly
in A course. Offer a semester's credit (.1-2: unit for 80 clock

hours of instruction) scheduled in one quarter (60 days)

Grant credit on a quarter unit plan. Offer a quarter credit
(1 unit -for 55 clock hours of instruction) scheduled 'n one
quarter (60 days)

Each of these options is discussed further in the next sections.

*Principle IX, Standard 2, in Bulletin 560, Principles and Standards of
Accrediting Elementary and Secondary Schools:

Cobrses offered for a unit of credit in grades 9-12 are scheduled
for a minimum of 160 clock hours of class instruction.

A course may be considered completed and credit awarded under
.either of the following conditions:

The student has been enrolled in a course schedule for the
minimum clock hours and has made satisfactory progress.

The student has demonstrated achievement by meeting the stan-
dard requirements of the course, regardless of the time he
has been enrolled in the course.

These definitions will allow for flexible scheduling of students for individualiLed
instruction, establishing programs for continuous progress, recognizing differences
in levels of achievement of individuals, and yet will assure that all students 1-ave
available minimum instructional time.
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Semester Unit Plan

A district operating on the basis of the quarter system may increase the time
per-class period from 53 minutes to 80 minutes. This arrangement requires either
a lonzer school day or a reduction in the number of courses a student takes each
quarter. If the clock hour requirements are met in 120 days, as opposed to
150 days, a student may'have an opportunity-to take additional'courses during
the third required quarter.

First Second Third. Fourth
Quarter Quarter

. Quarter Quarter

Al A2 B Vacation
C D

In the_illustication above, Al and A2 represent a course which under the semester
system is offered for two semesters. Courses B, C, D, and E represent one-half
unit courses under the semester system 'offered for one semester By increasing
the daily class period, a course Which presently is offered for a full school
year of nine months is offered in only six month, and a course offered for a
half year (4 months) is offered in 60 days. This plan may permit the student
to -add courses for enrichment, remediation, or independent'stddy which he would
not have time for in the two-semester-per-year schedule.

Quarter Mit Plan

A-secondary school operating on basis of the quarter system may wish to
follow the traditional daily schedule, with modules of 55 minutes. Courses
which are: offered' now in two semesters <1, unit of credit) will be divided into
three quarters. But courses which are offered,cow in one semester unit of
credit) must be modified. For the 1q72-73 school year, districts piloting quarter
systems will use the List of Approved Courses, Grades 7-12, Recommended for Quarter
Plan Operation. This list is found in Appendix B. Information-- gathered from
districts piloting quarter systems in 1972-73 will be used to modify and refine
this plan.

School districts have always had considerable freedom-under accreditation standards
in r.: -:ink; decisions about course content, and particularly, about ways in which
the teacher may divide this content within the year and within the semester.
This freedom in local decision making will continue under the quarter system. How
the teacher divides content in a year-long (3 quarter) course will not be written
into accreditation standards. Suggestions to teachers will be made through course
descriptions and curriculum bulletins distributed by the Agency, but the'se
materiels will not be prescriptive.

Under th-e quarter unit plan, what are now one-half unit courses will become either
one or two quarter courses. Some courses will be reduced from 80 clock hours to
55 clock hours of instruction and other courses will-be increased from 80 clock
hours to 110 clock hours.

-31
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Under the quarter unit plan, three quarter units will be granted for each 165
hours of instruction successfully completed. One quarter unit of credit will be
grantedjor each 55 hours of instruction.

Graduation Re uirements Under the Quarter Unit Plan

All pupils must complete 48 quarter units plus 5 quarter units of physical
education and 2 quarter units of health education. The required units include
the following specified subjects:

Subject Semester Unit Plan Quarter_Unit Plan

English 3_ 9

World History or
Worlu Geography 1 3

American History 1 3

Government 1,
2 . 2

Mathematics 2 6

Science 2 6

Health Education 1-
2 2

Physical Education 11/2)'Z (5)
Electives 6X. 19

Total required 18 55

For'stu,dents who accumulate units under two systems, the school may convert
semester units to quarter units by multiplying by three. If a student has a
halt unit of credit in his semester unit total, the half unit shall be rounded
to the next quarter unit.

Scheduling Under the Quarter Unit Plan

Districts on the quarter system may arrange the schedule of courses as follows:

First Second Third
Quarter Quarter Quarter

Al A2 A3
B2 C

D E F

Fourtli (Optional)

Quarter

In the illustration above Al, A2, and A3 represent a three quarter course; that is,
-a course which earns three quarter units of credit. Course B represents a two
quarter course, and it earns two quarter units of credit. Course C, D, E and F
represent one quarter courses and they earn one quarter unit of credit each.

Certain quarter courses should De taken by students in an uninterrupted sequence.
Because of their emphasis on skill development, foreign language courses fall.into
this category. what now constitutes Spanish, Level'I, for exaFq1e, should be
taken in three consecutive quarters.
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Grades 7-8

Presently, accreditation standards specify time allocations for grades 7-8. in
certain subjects. In the quarter system, allocations for some subjects will be
reduced from 65 to 45 clock hours; for other subjects allocations will be in-
creased from 65 to 90 clock hours. _A list of these subjects and their time
allocations is found below.

Requirements are as follows:

Clock Hours, Minimum
Semester Plan

Clock Hours, Minimum
Quarter Plan

English Lanzuaze Arts 320 270
Mathematics 260 270
Social Studies 260 270
Science 130 135

Physical Education 130 135
Electives 390 450

Appendix B contains recommended changes in elective courses.
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PART III

The Quarter System in Elementary School Operation

Moving to a quarter system may have little effect upon the operation of the
elementary schools provided a school operates only three quarters. In districts
where staff 7.emters, such as art or music teachers, are sharedy elementary and
.secondary schools, their time will need careful scheduling. In the elementary
school, the time for reporting to parents may be adjusted to coincide with that
in the secondary school.

Though the ir:pact of the quarter system on the elementary school is not likely
to be pronounced, the elementary school principal should be aware of its impact
,en the community and assist in explaining and interpreting the changes to
teachers, pupils and parents.

The elementary school principal ray also approach a change in his district to
a quarter systE7. as an opportunity to begin other instructional improvements,
such as modulal scheduling, mini-courses and continuous progress or nongraded
programs.

In districts initiatinz a full foUr-quarter operation, with pupils rotated to
attend three of four quarters, the elementary school must adjust its assignment
of faculty and pupils so that families desiring a common vacation quarter will
have that opportunity.

0.
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STATE OF ILLINOIS

OFFICE OF THE SUPERINTENDENT OF PUBLIC INSTRUCTION

302 STATE OFFICE BUILDING

SPRINGFIELD, ILLINOIS 62706

METHOD OF DISTRIBUTING GENERAL STATE AID

TO DISTRICTS ON ALL APPROVED

TWELVE MONTH CALENDAR

Fo.,:se Bill 1525 was passed by the Seventy-Sixth General Assembly and
was sianed into law by the Governor on August 18, 1969. The law authorizes
the E.:perintendent of Public Instruction to determine the General State Aid
app:r:ionment to districts that operate on an approved twelve month calendar
in 2:L,..orda7,ce with Section 18.S of The School Code of Illinois as near as
may 1e applicable. The following procedure will be followed in a school
di__: iot which operates on an approved twelve month calendar during 1970-
197'

1.. General State Aid payments in 1970-1971 will be computed on the
follcwir- basis:-5

The best six months' average daily attendance :ar the 1969-1970
school year

2. The 1968 assessed valuation of the school district

II. For the 1970-1971 school year,. attendance shall be maintained for each
traok. In order to compute the average daily attendance for a month,
the total days of attendance shall be divided by the number of school
days school was in session for that month. The average daily. .attendance
for the best six months of the fiscal year will be the initial basis
,for the 1970-1971 State Aid computation. Inasmuch as approximately
seventy-five percent of the pupils are enrolled at any time, the best
_six months' average daily attendance will be multiplied by four and,
diviCec: by three to determine the district's weighted best six months
of aera.e. daily attendance. The average daily attendance for pupils
in ::rades 9-12 will be multiplied by 1.25 in the State Aid calculation.

III. General State Aid will be distributed to approved school districts in
the following manner:

1. ,The first General State Aid payment may be vouchered to the -State
Auditor immediately following the final approval of the Common
School Fund appropriation in an amount equal to approximately one-
sixth of the district's General State Aid Claim entitlement for
1970-1971.
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2. Beginning September 1970, payments will be made to approved districts
in the same manner as General State Aid payments are made to all
districts in the State of Illinois; these payments shall reflect any

prior reimbisrsement.
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BIG CITY CRISES IN EDUCATION

EXCERPTED FROM EDUCATION U.S.A.

NATION AL PUBLIC RELATIONS ASSOCIATION

WASHINGTON, D. C. 20036

Septe=ber 6, 1971

. On the financial scene, the picture is.bleaker than ever. The Philadelphia
schools, starting the year with a $68 million deficit, have eliminated all ex-
trac=icular activities, including sports. Chicago still faces a $26 million
deficit and four Los Angeles high schools have been granted only limited accred-
itation.because of cutbacks in the district. To save money, the Portland, Ore.,
schools have trimmed every employe's normal working schedule by 20 days. And

E-horeline district in suburban Seattle has closed five of 19 ,elementary
stools and one .junior high and has eliminated 586 of 1,400 staff positions.
Cher large cities, like New York and Detroit, and smaller ones like Dayton,
hio, and Hammond, Ind., are facing critical shortages. One system, the Unity

School District in T.calao County, Maine, has come up with the unique solution
of adopting a four-day school week to cut down long-distance busing costs.

the.state's permission, the school day will be extended by 35 minutes
and school will remain open on Fridays for inservice teacher training.

2.ecem1:,er 13, 1971

The Chicago Poard of Education has averted a threat to close its schools
f:r 12 days d=in:-. 2ede .berg The closing, agreed to earlier by the board, was
staved off by borrowing $20.9 million against next year's budget. The board
also agreed to save another $1.9 million by elimdnating holiday pay for all
enployes for Dec. 24. However, the decision to keep classes in session puts
the district further in the red. School officials estimate that the district
is now $125 million short of making. its,, proposed 1972 budget of $742 million.
2or example, the proposed budget freezes teacher salaries by making no provision
for 3 ==0 million in raises included in the district's two-year contract with the
Chicago Teachers Union. Meanwhile, in New York City, the school board has
war-zed that cuts in state aid could force tie nation's largest school system
to close early next spring. In Cleveland, the board rejected a proposal to
place employes on a deferred pay basis through Dec. 31 and obtained permisSion
2.rom the state legislature to borrow $8.5 million against its 1972 revenues.
The Chio Education Assn. reports that elsewhere in the state more than 9,000
,--;=-Its are out of classes due to school closings and that Other districts
E7e. taking "extraordinary measures" db keep schools open. In Los.Angeles,
the city school system is projecting a $2.2. million deficit for 1971-72 that may
-1E made up, by eliminating the use, of substitute teachers during May.
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WIRC-TV AND THE PROPOSED PROGRAM

FOR CURRICULAR REVISION

In reference to our conversation concerning the use of our television
facilities, I hereby submit the following. information.

Contv School District One in cooperation with South. Carolina
ETV instalLei a television studio on a matching fund. 50/50 basis, total cost
was $25,C:?.:D.

At the present time we have the capabilities for programing into ten (10)
secondary schools in our district. By September of 1972 it is projected that
a total of ::wentv-one (21) secondary schools will have the capabilities of
receiving six (6) closed circuit channels, one of which will be a direct pro-
gram line from :he Instructional Resource Center Studio of Richland County
School District One.

The studio which is located at the Central Office is equipped with. pro-
-fessienal ecuiPment and all equipment is color'compatable, The staff at
present is composed of three students from Keenan High School's Career
Education Program, the director of the Instructional Resource Center and
his Graphic Artist.

Several programs have been produced this year for Secondary level and
shown directly in the individual classrooms.

I feel that this studio can offer tremendous flexibility in school courses
by provio:ing the opportunity to video programs for low enrollment classes
and for courses not offered in all schools.

The studio is backed with the finest software available, including films,
tapes, filmstrips, loops, etc.

Through a cooperative effort of ETV and our studio numerous curricu-
lum programs could be produced to reach the needs of our students. Flexi-
bility of schedulinz is available through the six (6) closed circuit channels.
Teachers have the opportunity to request programs when they want them.

At the present time the television studio is equipped with black and
white cameras, At an approximate cost of $15,000.00 the studio can be
convertei to a full color studio, thus enhancing the learning situation of its
material:,

A full time production manager is needed to direct and produce video tapes,
approximate cost il2,000.00. ihrough the cooperation of the Career Educa-
tion Program we would continue to offer,a course in Educational Co=unication
and Technology, ant l staff the studio with students.
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Another Graphic Artist would be necessary due to the extremely heavy
load on a district wide basis we have now.

In projecting further the flexibility and wide scope of our capabilities,
other districts could have the opportunity to utilize the television studio
to. produce their own materials for their specific needs. In lieu of this
locally produced video tapes could be loaned or duplicated for other districts

To summarize; I feel the positive aspects of local production, flexibility
of scheduling, developing of district curriculum programs and the district
share method justifies further consideration.

Cost

Director-Producer 12,000.00
Equipment 15,000.00
Graphic 5,000.00
Miscellaneous Supplies (Tapes, etc.) 3,000.00

Total 35,000.00
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RATIONALE AND MECHANICS OF IMPLEMENTATION

FOR PEER PROGRESSION EDUCATION

A PROPOSAL FOR AN EXTENDED SCHOOL YEAR PROGRAM

THE EXTENDED SCHOOL YEAR

RICHLAND COUNTY SCHOOL DISTRICT ONE

1616 RICHLAND STREET

COLUMBIA, SOUTH CAROLINA 29201

AUGUST, 1972

FOREWORD

This program was developed as a summary work-up proposal of suggestions
and guidelines for consideration by the Board and the Administration of Rich-
land School District O. Only the key areas for change are included, and
even these are presented in an abbreviated form, in order to emphasize the
nature of the program.

This is not to infer any feeling on the part of the Committee that these
proposals have little merit, nor that they are to be taken lightly. Indeed,

it: is the desire of every teacher on the committee that the Board and the
Administration give their most careful consideration to the content material
herein presented. The explanation is given merely in anticipation of questions
concerning the incompete nature of the content as a proposal for the im-
plementation of an extended school year plan, and to stress that it was not
the intention of the committee to present a definitive program, but rather a
proposal designed for discussion, and, if need be, for debate.

The program incorporates the two previously mentioned features (curriculum
revision ad alteration of the school year calendar,) gleaned from the extended
school year methods study, and includes the following additional recommendations
with accompanying rationale:
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The School Year Develop a school calendar that breaks the instructional'
year into shorter, self contained term; and redistributes
a portion of the long summer vacation. (see suggested
schedule Appendix H p. 46)

Summer School Discontinue the "suumler school" program entirely. (note
that it is.not provided for in the proposed schedules.)

Failures & Grade
Retentions

As presently constituted, the traditional summer school
program is long overdue for the trash heap. Its own
limitations dismiss it as educations best answer to the
three main reasonsfor its existence. First; as an
effective and adequate vehicle for meeting the needs of
students for enrichment, acceleration, and remediation
in todays world, it does not pass the test. Second, its
rapidly ascending tuition fees ($40 per course in this
district, and $50 in Rock Hill and Spartanburg) for the
limited course offerings that it does list, is.a source
of growing frustration both for the near poverty level
families who can't afford it, and the others who wonder
why they.have too. If a student must pay suml-,2r
tuition to make up work failed, then why not tuition for
the pupil who fails his 12th year, and then stays on for his
13th and even his 14th year at the public's expense?
Third, as an incentive for teachers seeking summer
employment, its record is less than a morale builder° It

cannot employ all who would like to teach, and its in-
ability to predict the salary that it will pay, is an
all too frequent cause for grumbling and discontent.
Happily, there will be no place and little need, for
summer school in the proposed program.

Abolish them! Time alone should have taught us that there
is little justice in the practice, and less justification
for its perpetuation. Young children haze a natural
curiosity for knowledge and most of them approach their
first schooling happy and eager to learn; and they will
learn, each in his own way, provided they are not con-
stantly rebuffed and reminded of their inadequaces.
All children cannot learn at the same speed nor on the
same time table, nor can they all absorb the same amount. 4

of knowledge content; yet they can learn, and proress
from year to year in their learning° Tae same is true for
older pupils. Given a positive cliate for learning,
even the "slow" boy or girl can develop surprising patterns
of growth in insight and maturation. Such an experience
just might contribute toward making school and life a
worthwhile and constructive undertaking, in their eyes.
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The idea does not appeal to you? Then listen to this...,
We may not be able-to afford thd right to fail children
much longer - if indeed we ever could. The committee
combined the. 2.4% elementary failure.figute for 1970-71
(see appt.ndix 1, p.47 ) and a rough estimate of the second-
ary failures (there were no estimates available on failures
in the secondary school, in the District) to achieVe a
working tota.1 failures - figure -r:.for the 1970-71 school yea
Using this.total, and related information. gained from
interviews with various officers of the administration, a
sub-committee reported the following - not totally sub-
stantiated, -but revealing.- trough estimate of what it cost'
this district to fail and to recycle the children who did
not make it. The sub-committee report stressed the efforts
made to insure that the total estimate would be a deliberativ
conservative one, and still the figure.was an approximated .

$1,175,546.

To those who might inquire if it is within the capabilities '

of the educators in this District to'teach children of widely
varying abilities at the same grade level, the answer is
that despite the failure system - or perhaps at least partially
because of it - this is exactly.what they have been doing for
many years. A child with a fifth grade reading level doing
passing work in the seventh grade, for 'example, is fairly.
commonplace. Conversely, there are children with good fifth
grade reading levels who have "failed" and who are, therefore,..
still sitting in the fourth grade.

Last December during its annual convention, the National
Council of Teachers of English wrote a llold new page in the
history of public-education when their board.of directors
gave overwhelming support to a new plan calling for the
elimination of failing grades from "all English and language
arts courses, at all educational levels."

The committee. is pleased to record also that during the past
school year, this District hLs had experimental I-GE programs
operating 1.11 two elementary and one middle school, and, has
plans completed for four additional elementary schools to be
added this fall for the 1972-73 session. In these speciall
programs, failures and grade retentions have been set aside.
Children fortunate enough to be assigned to these classes do
not "fail". Why not extend this opportunity to learn with his
peer group to all of the children in the District?

Pleae,'if only in the interest of a stronger, more equitable,
and more effective educational program - lets do it!

-42-
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In far fewer years than the present system has dragged on,
the end results of Peer Progression Education could be
reflected in such 'tangible gains as: a higher percentage of
children striving for and achieving their maximum Capacity
for learning, during their twelve years of schooling; less
absentism and fewer dropouts; a gradual but steady -decline
in student hostility and resentment toward education, followed_
by an equally gradual but steady decline in vandalism-an&
.violent'behavior; the complete disappearance of the 18 to
22 year old hangeron as a sad but disruptive influeliice in,the
public schools; 'and 'the mmediate chance to put to better use
the over one million dollars in. taxpayers) money that it may
be costing annually for failures.

IMPLEMENTING4THE NEW PROGRAM

At The Elementary Level:

Extend a program simular to the IGE program to all elementary,
middle, and junior high schools, reallocating the-funds gained
from the no failures and other cost savings proposals to
partially offset the higher cost of IGE.

At The Senior High School Level:

0

No cost rise is anticipated here, but adjustments and guidelines
rust be worked out to clarify questions pertaining to credits-
and State requirements for graduation, carneige units and grades
interpretation and to insure that maximum opportunities for
growth and maturation are provided.for every student. The
latter, along with companion opportunities for enrichment,
self study, acceleration, and adequate'vocational training
should develop as a natural result,of the extensive curriculum
revision recommended for the secondary schools.

In reference to the questions of graduation requirements,
course credits, Carnegie units, and grades; we reinterate
that the following, proposals are presented; not necessarily
as definitive recommendationS (although the .Committee feels"
that they have merit,).but as take off points for further
exploration should this be deemed advisable.

GraRiation Require7.ents:

Every student whcp continues in school shall receive twelve
full years (plus kindergarten should this be added) of the
finest educational opportunities that the.District can provide.
Upon the conclusion of his twelfth year, he shall be elecjbl,.:
to participate in his schools graduation exercises and shall be
elegible to receive either a diploma or a certificate. Which
of the latter he receives will be determined by the students own
decisions pertaining to his acceptance or rejection of District
and/or State requirements as to his successful achievement in

the basic learning areas required for a high school diploma.
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Should he choose not to accept the school's recommendations for
courses needed to give him the basic training required, then
he. shall receive a certificate. In the e.4cnt that wen a student,
upon the conclusion of his twelfth year, desires to reject the ---

certificate and still work toward-a high school diploma, then
the student upon his own consent, shall be enrolled.by his high
school in the Districts' adult education program where he ray
work at hi:, own speed toward this 'goal. Upon the successful
ompletion of his work, the student shall then have the choice

of a diploma given either from his former high school or from
the Adult Education School.

Course Crec:, ts, Carnegie Units, And Grades:

The much misunderstood and frequently misinterpreted
"cumulative" feature of the current grading system will be
eliminated automatically by the shorter, self contained
courses proposed under the tri or quarter system. The re-
maining portion of the alphabetical grading system (the F
having been eliminated by the no failures feature) should be
replaced by an, as simple as possible, "credits earned" form
of reporting such as the following:

Report Mark Interpretation

C 1

C 2

C 3

Credit with Honors
(or Credit with Distinction where
honors credit is not needed or does
not apply.)

The mark indicates outstanding
achievement in intellertual growth
and personal maturity.

Credit with Merit
The mark indicates commendable
growth in personal and.intellectual
achievement.

Credit with Consideration
The mark indicates that the student
Aid not fulfill the basic learning
requirements for the course. A
recommendation for enrollment in a
companion course of §tud gy designed'
to assist him in overcoming his
difficulties is sent to the student and
his parents. If they accept the'
recommendation, then the student is
,given credit for. Iris participation
in_ the course and assigned to the
companion course for the next .quarter,
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Interpretation
No Credit Given

Should the student and parents in
the C 3 situation choose to reject
the recommendation to enroll in a
companion course, they are frecto
do so. He then receives no credit
for the course in question and his
mark is a C 4.

Grade Equivalents: Numerical and alphabetical grade equivalents, frequently
needed for clarification in the forwarding of transcripts
to other school systems, could be worked out at the Adminis-
tration's discretion, very much as they are nuw.

Course Credits: In the matter of course credits, one bonils for students from the
shorter course units should be an easing of the annual frustra-
tion to squeeze tht desired enrichment courses, the required
courses for high school credit, and the personal interest activi-
ties, into the school's necessarily tight time schedule. In fact,
since course units would carry only 1/4 to 1/2 credit, more
students would be able to relax their tensions by taking a few
"mini" courses simply for the joy of learning or acquiring a new
skill. A skill, incidentally, that could develop later into an
avocation or a hobby, thereby equipping him better for those
longer weekends and earlier retirement of the future.

Carnegie Units: Carnegie units can be equated in a number of ways. Louisville,
Kentucky does it this way:

REQUIREMENTS

For Grade Placement and Graduation
Grade Placement Points Carnegie Units

Sophomore 12 4

Junior 24 8

Senior 39 13

Graduation requirements: 54 points 18 Carnegie Units

Points Carnegie Units'
(1) English 12 4

2) Mathematics 6 2

(3) Science 6 2

(4) Social Studies 6 2

3 points or 1 unit of which shall be
American History

4

(5) Health 1.5 0.5 -

Physical Education 1.5 3 0.5
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APPENDIX I

RICHLAND COUNTY SCHOOL 7)ISTRICT ONE
Administration Offices 1616 r,:chiand S-.reet, Columbia, S. C. 29201 Claud E. Kitchens, Silber nendent

TO: ALL PRINCIPALS

FROM: EA.ROLT) L, VAUGHN

RE: RETENTIONS - 1970-1971

JANUARY 1972

One of the obiectivct, for South Carolina Public Schools adopted by the
State bcard of Educal.len on May 8, 19(0, was: To reduce the number of
students repeiltin,; the fir.E:t grade from the 1)7' esent to a of

b', 1975. The ihi 9. rate in the first prick is viewed as one of the ma a..
contr:butirnz fzict.ors to South Carolina's high dropout rate in later tirades.

For the past fi,Ve years Richland County School District One has
reduced its first .-;rade retention rate:

YEAR GRADE 1 RE TA I ':`;E: D

1966-1967 13%

1967-1968 14%
1968-1969 9.9%
1969-1970 9%
1970-197.1 9%

The national failure rate in tirades ..-12 is less than 5c/0 but even this
rather modest fi!.irc is disturbinc.. The only faluro rates available in
Richland County Schoo'. District 0]-e is for ades 1-6. Trio per cent of
r^iention r<l1iu ; decreased for the past five years in these _trade:.

YEAR ';;.6 P,ETAINED (GracJes 1-61

1966-19()7 4.6(1/0

4. 2
1968-1969 3. 2cA,

1969-1970 2. 5%
970 -1971 2.4%

-47-



APPENDIX I (Cant' d)

The factual information presented here will be the retention rates in the Rich-

7.and County School Dist-ict One for the past five school years.

The questions are beginning to be :asked concerning the effects of kindergarten

on the retention rate, especially at the first grade level. With the Head Start and

kindergarten programs, will the retention rate decrease? As we learn more and

riore about children and learning, perhaps our philosophy toward retention will

change. In the last few years research has given us some startling facts concerning

retention. The attitude that we take toward retention can have far-reaching effects

on the liveS of elementary children.

The most crucial years of a child's life are from one to thirteen. By the age

of 13 a student has fairly formulated his character, attitudes, and values. It is

said that 98 percent of the environment's positive or negative effects have been

brought upon new life by the. age of 13; 80 percent of this happens by the age of S

and 50- percent by the age of 4. In other words, if the schools desire to influence

the development of the child, they must concentrate on what happens to him mainly

in the first 8 years tricl thereafter in the next five.

Everyone will agree that children are individually different. Yet, when it conies

to intellectual and acaciemic growth, pupils are usually put into molds permitting

little if _any deviations. But, we do know that for many :.7..ars the g--:)d teachers

have recognized that the pupils who come to them are not all at the same level in any

respect; age, intelligence, knowledge, diligence, interest, need, reading ability,

atc. They have taken the pupils as they found them, did the best they could for a

",.erm, then passed them on to let another reacher have a go.



AVeLNDIA 1 kUont'd)

Failure experiences: are a set of debilitating events in the lives. of deprived

children. A recent issue of Childhood Education carried an article relative to the

effects of failure on deprived children. Here is the quote.

One of the major problems of deprived children is that they simply
fail too often. Failure. is everywhere around tlietn, anchored in their
social mince. These debilitating effects of failke.:e can also be found
inthe middle-class children, of better than average intellect, whose
achievement do not measure up to their parents' expectations. I make--
this poinrbecaese I find myself appalled that, in certain of the recent
efforts, deprived children or retarded children are viewed as being
different in hind from our more typical child. The fact that a child
is deprived. or retarded is not what invariable makes him act the way
he does (7). Rather, many of his behaviors are 2.1-1 outgrowth of parti-
cular experiences and would often be found in any child who had ex-
perienced these events, resiardless of the child's IQ or socio-economic
class. We can, of course, exipect to find a higher prevalence of reactions
to failure in deprived children than in middle -class children, for the
simple reason that the deprived child has a greater likelihood of experi-
encing atypical amounts of failure.

One common reaction to massive. amounts of failure that we have investi-
_ga.ted is a nn; h lowered expectancy of success with concimitant lowerod
aspiration level. The child who fail too often sets an aspiration level
for himself beneath which he is capable of accomplishing (3). FL ilure
to appreciate lowered aspiration levels in children can drive a well-
meaning teacher beserk. A child riven a two-part task with each part
of equal difficulty solves the first part but not the second. No cognitive
reason serves to explain why the child does not solve both parts. When
faced with such a stivatiOn, the teacher finally c:ins his curriculum, his
own abilities as a teacher, or perhaps most frconently the child himself.
In these circumstances, the child is often considered unteachable, if not
downright perverse. Here, again, the teacher too readily succumbs to
the view that the child is nothing but a cog,nitive system. Amore correct
interpretation is that the child has failed so oftc.n that he is satisfied with
solving only the first part of the task. Quite satifpfie.d with his own accom-
plishment:, the child cannot, for the life of him, understand why the teacher
is di's:-.;atified. The child thinks he has succeeded while the teacher has in-
dicated that lie has failed.

Table's 1, 11, Iii, IV-,- and V show the retention of p.1pils by grades in the
district for the 1966-1967, 1967-1968, 1968- 1969, 1969-1970, 1970-1971 school
years.

TAY,1,17; I: 11Ii-',THIT:"Ii07.%:2"-;-. I (,--,()-1,)(:7

Gr. 1 Gr. 2 Gr. 3 Gr. 4 Or. 5 Or. 6 Total
Enrollment 3908 3649 3571 3620 3454 3435 21, 637

-49-



Rettincd:

ToRetained:

APPENDIX I (Cont'd)

Gr. I Gr. 2 Gr. 3 Gr. 4 Gr. 5 Gr. 6 Total
513 230 110 63 45 44 1, 005

13':0 6. 3% 1. 7% 1. 3% 1. 28% 4.6%

TABLE II: PETENTIONS: 1967-1968

Cr. 1 Cr. 2 Gr. 3 Gr. 4 Gr. 5 Gr. 6 Total
Enrollment: L330 3580 3508 3545 3587 3428 21, 528

Retined: 547 134 108 50 39 24 902

'':01-tet-aincd: 14% 3. -of. 0 3% 1. 4% 1% . 7% 4. 2(1,C

TABLE III: RETE:\:TIONS: 1c)6-1969

Gr. 1 Gr. 2. Cr. 3 Gr. 4 Gr. 5 Gr. 6 Total

Enrellment: 3803 3393 3470 3365 3479 3476 20, 986

Retained: 375 120 71 34 49 23 672

c;r, Retained: 9.9'7;2 3. 5°,0 2°;17, 117,1, 1. 4% . 66G/0 3. 2r-0

TABLE IV: 1-11.ET.17,1`:TIO: 1' ":. -1970

Cr.

En. ollmcot: 3491.

Retz..ined: 327

°,1)Rutained: 90;0

Gr. 2 Gr. 3 Cr. 4 Gr. 5 Gr. 6 Total

3545 3377 3399 3344 3375 20,531

88 49 14 2,0 23 521

2o/o 1. 4% . 4% . 6% . 68% 2.53`;0

TABLE V: RETENTIONS: 1970- 1971

Enrollment: 3369 3203 3365 3254 3279 3248 19, 717

Retained: 305 85 32 23 15 20 480

°;., r\ etained: 90.
31.,',) 11V,, .7°,',) c.,0. 6%

These iipures don't include the retention of studw-its; in the secondary grari,,s

(7-12). The national. retention rate (grades 1-12)as rcuorted in most orOfeSSHnal

Ma ga ?.i ric S is less than 5 percent, but even this rather modes figure is disturbic.

The concern is brouRilt about by several factors: What do v 3 know about the effects

of retention?
-50-



APPENDIX I (Cont'd)

1. Retention costs lots of money, millions of dollars a year.. The retention

of Students adds one or more years to their school career. The approxi-

mate additional cost nz_sr year to Richland County School District One

from overage elemertary school pupils based on pupils in the sixth

grade in 19uS-1969 on $400 per pupil per year was $594, 400.

2. Retention does imrne i surable damage to the personalities of the children.

Children haven't developed methods of coping with failure. Failure dis-

courages a child and deters his efforts to achieve. The fear of failure

doesn't vs..ork as an incentive to rreater achievement.

3. Retention has a negative effect on the child's social acceptance, personality

adjustment, attitude toward. his peers, teachers, and school in general.

4. Retention causes child and parent to,view the.school as having failed.

5 Retention rel.atos directly to the'increasing number of school dropouts.

6. Retention dooF,n't benefit students academically and emotionally. A majority

of the studies indicate that most slow learners profit significantly more from

promotion than from non-promotion. ft has been shown in research studies that:

the average repeater learns no more in two years than an equally able student

who has been promoted learns in one year. In fact, many of the studies found

that from 20 to 40 percent of the retained students do poorer ,s.,:ork.

7. Retention doesn't provide for a more homogeneous class for the next teacher.

The hetero eneity so;yjit is more than offset by the natural growth and

expansion of abilities within the remaining L,roup.

8. Retention does't produce or develop higher scholastic standards.

The s,_cool districts .cith the hi.,11er rate of promotion also have higher

scholastic standards.

What, then, is the answer --to promote, or not to promote? Although non-promotion

is generally ineffective, pro:i'oting the slow learners to tasks beyond their comprehen-



APPENDIX I (Cont'd)

sion is no deed of It appears that to promote or not to promote is not

tine question, but seems best for each individual child based or. what we

know about the process, the nature of the individual and the effects

of promotion and r,t, on. Most school systems have moved by imperceptible

degrees t, a -.ere promotion is practically automatic. It appears that

automatic proittction = ready the only sensible plan to follow when nobody knows

for sure v.-hat stan-jard to use.

For a::es the best teachers have recognized that the pupils who came to them

are not all at the same level in any respect; age, intelligence, knowledge, diligence,

interest, need, ability, etc. They take pupils as they find them, do the best

they can for a term, then pass them on to let another teacher have ago. Children

do-not fail. come --.7ake as much pro1.7rel=:s as others. Perhaps the system fails.

Our re sponi 10 Provide a continuous learning program for each pupil.



N. C. R. COST ESTIMATE ON FAMILY DATA BANK
PREPARED FOR MISS JOYCE GAYDEN, ESY DIRECTOR
PREPARED BY NATIONAL CASH REGISTER COMPANY

1616 GERVAIS STREET, COLUMBIA, SOUTH CAROLINA
MARGH 1972

APPENDIX J

INTENSIVE PLANNING CLUSTER SOFTWARE PROPOSAL
This is a proposal for the systems design and programming necessary

to create a data bank and produce a series of statistical reports on the
families and students in the intensive planning cluster.

I. Create Data Bank
A. Systems Design
B. Assist in design of input data form
C. Design file layouts
D. Write the data lead program

The preceeding is required before any
reports can be prepared.

II. Report projecting the number of
students in each grade level for
the next five years.

III. Report projecting the number of
students that will be riding a
school bus for each of the next
five years.

IV. Report projecting by street and block
the density of students riding a
school bus for each of the next five
years.

V. Report projecting by street and block
the density of students fur eacinof
the next five years.

VI. Report reflecting the number of
students by age for each school
level.

VII. Report reflecting'the number
of students and families on
welfare.

VIII. Report projecting the number of
students in the lunch program
for each of the next five years.

IX. Report reflecting- the family
status of each student.

X. Report projecting grade density
by grade by school for each of
the next five years.

$650.00

$250.00

$250.00

$350.00

$300.00

$200.00

$125.00

$200.00

$125.00

$250.00

Total Project $2,700.00
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EQUIPMENT USE REPORT
TITLE III, P. L. 89-10

Title of Project Extenc'ed School Year

Project ::=1-;er 00-0300-71-066

Scheel __strict Richland County School District One

of Person A,:horized?
L.,rc.nt

This report consists of two parts. They are:

PART A - DESCRIPTION OF ACTIVITIES

PART B EQTIPMNT INVETORY (No Equipment Purchased under this Program)

Please sub-nit five (5) copies of the entire report.
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